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語彙習得の諸相
中 村 嘉 宏
Some Aspects of EFL Lexical Teaching/Learning
Yoshihiro NAKAMURA
Summary
In this paper focus is on how to help foster lexical competence in Japanese EFL learners. In section one, a
general survey is made of the history of vocabulary teaching in this field from the 1960s onward. It is argued
that with the tendency to put more and more emphasis on communication-oriented instruction since the late
1970s and early 1980s, fluent vocabulary input and output has recently attracted considerable attention among
EFL practitioners. In section two, in an effort to get leads on factors having positive or negative influence on
learners learning vocabulary, some vocabulary learning theories are described in terms of successful vocabulary
acquisition process. Our studies on literature all seem to point to learner autonomy as the factor of most impor-
tance in acquiring vocabulary at all levels of learning. In section three, questions of vocabulary teaching and
learning strategies are addressed including issues such as mutual relationships of intentional instruction to acci-
dental instruction, extensive reading, semantic prosody, and alliteration in reference to collocation. These strate-
gies as an efficient tool for nurturing lexical competence can help learners improve their learning skills in vo-
cabulary in class and beyond. Finally, it is pointed out as the ultimate goal of EFL lexical teaching to guide
learners in trying to establish a self-motivated, autonomous mindset equipped with their own efficient ways of
how to acquire vocabulary.
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The primary thing in learning a language is the acquisition of a vocabulary and practice in using it (West,
1930: 514).
By far the greatest lexical obstacle to good reading is insufficient number of words in the learner’s lexi-
con. Lexis was found to be the best predictor of success in reading, better than syntax or general reading
ability. Whatever the effect of reading strategies is, it is short-circuited if the vocabulary is below the
threshold (Laufer, 1997a: 31).
・・・lexical competence is a central part of communicative competence (Decarrico, 2001: 285).
In order to live in the world, we must name it. Names are essential for the construction of reality for with-
out a name, it is difficult to accept the existence of an object, an event, a feeling. Vocabulary is essential ...
(Berman, 2002: 167).
Vocabulary acquisition is a crucial, and in some senses, the central component in successful foreign lan-
guage acquisition (Beglar and Hunt, 2005: 7).






Nevertheless, the teaching and learning of vocabulary have been undervalued in the field of second lan-




In learning a new language, then, the chief problem is not at first that of learning vocabulary items. It is,
first, the mastery of the sound system － to understand the stream of speech, to hear the distinctive sound
features and to approximate their production. It is, second, the mastery of the features of arrangement that
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は認めながらも，構造主義的視点（structural view）に沿った風潮を是正する傾向 ―― 例えば，‘Lexical Ap-
proach’の提唱，等 ―― が徐々に強くなり，現在に至っている。１９９０年代を境にそれまでのコミュニケー
ション・スキル中心の指導から現在では語彙指導の重要性についても言語運用能力の観点からこの分野へ
の関心が高まってきていると言えよう（Nyikos and Fan, 2007: 251）。また，近年，コンピュータを活用し
たコーパス言語学（corpus linguistics）の発達により，様々な分野で膨大な数の語彙のデータベース化と分




・・・we could not accept that vocabulary would be initially less important than grammar. That fact is that
while without grammar very little can be conveyed, without vocabulary nothing can be conveyed.
§ 語彙学習理論
ここで，これ迄に提唱されている語彙習得に関する幾らかの理論について触れてみたい。まず，１９７０年
代に提唱された‘The Depth/Level of Processing Theory’（処理深層／水準理論）があり（Craik and Lockhart,
1972: 671-684），語彙の定着は語彙の綴り，発音，意味，特に意味の処理が深くなるほど良くなると主張
するもので１），Craik and Tulving（1975: 270）はこの場合の意味処理について以下のように述べている：
Stimuli which do not receive full attention, and are analyzed only to a shallow sensory level, give rise to
very transient memory traces. On the other hand, stimuli that are attended to, fully analyzed, and enriched




み合わせの結果を測定している（Laufer and Hulstijn, 2001: 14-17）２）。さらに，処理深層／水準理論を補う
ものとして，テスト形式と学習形態が類似するほど，一般に，語彙テスト成績との相関が高くなるとする，
１）この理論を実験で確かめたものに，Brown and Perry（1991: 655-670）がある。また，‘The Depth/Level of Processing The-




ation’（評価）―― が異なる３種類のタスクを使って語彙の習得に及ぼす影響を調査し，‘Involvement Load Hypothesis’を
部分的に実証したものに，Hulstijn and Laufer（2001: 539-558）があり，学習者が課題学習に自主的・積極的に取組むこ
とで語彙の学習が促進されることを報告している。
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‘Transfer Appropriate Processing Theory’（転移適切処理理論）があり（Morris, et al., 1977: 519-533），この
応用例として語彙の意味・形式理解度と語彙テストとの相関を論じた‘Type of Processing-resource Alloca-
tion Model’（資源処理タイプ配分モデル）がある（Barcroft, 2002: 323-363; 2004: 219-234; 2004a: 200-208）。
この他，１９８０年代のはじめに提唱され，言語とイメージの両方を用いることで付加的に学習目標語彙の
理解度が高まることを論じた‘Bilingual Dual Coding Theory’（二言語二重記号化理論）があり（Paivio and
Desroshers, 1980: 390-401），さらに，この理論を応用した実践的な指導法としては‘Keyword Method’（キー
ワード法）がよく知られている（Pressley et al., 1982: 61-91; Rodríguez and Sadoski, 2000: 385-412）。近年で
は，L2心的辞書の語彙について，その情報内容である‘lexeme’（形式，綴り，発音，形態素）と‘lemma’
（意味，統語）の習得順序と発達過程を明示したものに‘Psychological Model of EL Vocabulary Acquisition’
（心理学的 EL語彙習得モデル）があり，語彙習得に関連した諸項目が詳細に論じられている（Jiang, 2000:
47-77）。
以上，最近の語彙習得との関連で，主として，‘The Depth/Level of Processing Theory’（処理深層／水準
理論），‘Involvement Load Hypothesis’（タスク関与負荷仮説），‘Bilingual Dual Coding Theory’（二言語二
重記号化理論），‘Psychological Model of EL Vocabulary Acquisition’（心理学的 EL語彙習得モデル）を中心
に概観したが，この他にも語彙習得理論としては，例えば，翻訳処理に関して学習者の母国語語彙と目標
言語語彙との共通概念特性に注目した‘The Distributed Lexical/Conceptual Feature Model’（分散語彙／概念








Vocabulary can be defined, roughly, as the words we teach in the foreign language. However, a new item
of vocabulary may be more than a single word: for example, post office and mother-in law, which are made
up of two or three words but express a single idea. There are also multi-word idioms such as call it a day,
where the meaning of the phrase cannot be deduced from an analysis of the component words. A useful





families３）とする説を含め，一定していない（Nation and Waring, 1997: 7; Goulden et al., 1990: 356），しかし
３）‘Word family’および本文中の諸用語についてはそれぞれ以下の記述が参考になる：
A word family consists of a base word and its inflected forms and derivations (Nation, 2001: 8).












）は，“Vocabulary learning is not an end in itself. A rich vocabulary makes the skills of listening, speaking, reading
and writing easier to perform. Learners’ growth in vocabulary must be accompanied by opportunities to become flu-
ent with that vocabulary. This fluency can be partly achieved through activities that lead to the establishment and en-
richment of vocabulary knowledge, but the essential element in developing fluency lies in the opportunity for mean-







tiword lexical unit）５）また定型表現（formulaic expression６））―― 等の知識が加わる。具体的にまとめてみる
と，語彙学習では，口語語彙（oral vocabulary）と文語語彙（written vocabulary）の区別に注意を払い，以
下の諸点に留意しながら，語彙力の充実を図ることが求められる（Laufer, 1997: 141; Wray and Perkins, 2000:









－ intimate, casual, consultative, formal, frozen）を理解していること，
４）The lemma contains semantic and syntactic information about a word, for example, word meaning and part of speech, and the lexeme
contains morphological and formal information, for example, different morphological variants of a word, spelling, and pronunciation
(Jiang, 2000: 48).
５）・・・semantically and/or syntactically form a meaningful and inseparable unit (Moon, 1997: 43).
６）A sequence, continuous or discontinuous, of words or other meaning elements, which is, or appears to be, prefabricated: that is,
stored and retrieved whole from memory at the time of use, rather than being subject to generation or analysis by the language gram-




intralingual strategies (L2 context, L2 synonym definition, monolingual dictionary)
semantization strategies interlingual stratgies (bilingual dictionary, translation equvalents)



























７）類似の見解は以下の引用文にも見うけられる（Rupley et al., 1998: 346）：
... teaching vocabulary versus incidental learning of words through wide reading should not be viewed as competing philosophies
... vocabulary instruction that is geared to the active process of learning and connects new information to previously learned experi-
ences provides the means for students to make the connection between new words and their past experiences.
この他，EAP学習者について，Clark and Ishida（2005: 235）は以下のように述べている：
... merely being exposed to academic texts in their content classes is not sufficient for the development of vocabulary knowledge ...
vocabulary acquisition will not necessarily take care of itself, and explicit attention needs to be paid to vocabulary knowledge as a
part of instruction.
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彙の「間接的な指導」とは相互に否定的な概念ではなく，教室では両者はそれぞれの良い点が共に補い合
い強化し合う相補的な関係にあるとの認識である（Hunt and Beglar, 2005: 1）７）：
・・・the most effective and efficient lexical development will occur in multifaceted curriculums that achieve














関連しており，十分なレベルに達していない場合の問題点として，Kelly（1990: 203）は： acquiring vo-
cabulary through guessing words in context tends to be a slow process,  inferring word meaning is error-prone,
 insufficient vocabulary knowledge may cause low comprehension,  inferring may not be the best learning
strategy for every student, and  guessing from context does not guarantee long-term retention，の５点を挙げ，
結論として以下のように述べている：
・・・unless the context is very constrained, which is a relatively rare occurrence, or unless there is a rela-
tionship with a known word identifiable on the basis of form and supported by context, there is little chance








味推測，汎入力（extensive reading / listening）による語彙の数量サイズの拡大と質的理解の深化に努め







vs. bold, adapt vs. adopt，等）。また，類似の概念であっても異なった意味・用法を含む語彙（by vs. until, chance













cates）を示すことが必要となる。また，その際，Morgan and Rinvolucri（2004: 8）は以下のように，意味
理解に必要であれば，学習者の母国語を積極的に活用することを促している：
There is a growing revolt against the belief, held by proponents of the Direct Method, that the mother










（synophones－eg. bald vs. bold; adopt vs. adapt），母国語からの干渉（母国語とは異なる表現構造，母国
語に存在しない意味概念の理解，比喩的意味の理解），および，２）言語内的要因：形態的要因（動詞，
９）台湾の高校生を対象にした実験では，“・・・reading plus focused vocabulary exercises are more effective and efficient than the nar-




・・・an organized chunk of knowledge or experience, often accompanied by feelings.






By far the greatest lexical obstacle to good reading is insufficient number of words in the leaner’s lexi-
con. Lexis was found to be the best predictor of success in reading, better than syntax or general reading





・・・the teaching of given lexical items needs to address not only individual forms and concepts, but also
－at the very least－‘local’ syntax and collocational environments.
言語には，言うまでもなく，連語とみなして初めて理解が可能になる表現がある（had better, of course, go







（variable phrase）から固定結束（idiom）まで段階がある ―― と言うことができ，コロケーションの条件
として，例えば，語の組み合わせの頻度，語の組み合わせの結束度，等を挙げることができる。Hal-
liday（1966: 153）によれば，コロケーションとは，“linear co-occurrence relationship among lexical items which
co-occur together”と定義され，例えば，‘happy birthday’とは言っても‘merry birthday’とは言わず，ま
た，‘high cost,’‘high reputation’とは言っても‘tall cost,’‘tall reputation’とは言わない，等を例示して
いる。一般に，コロケーションには多くの例があり，具体的な例としては，動詞＋名詞（make a decision），
形容詞＋名詞（high mountain, a huge profit），動詞＋副詞（run fast, live dangerously），名詞＋動詞（a clock
ticks），副詞＋形容詞（closely related, completely soaked），名詞＋名詞（a window frame），動詞＋形容詞＋
名詞（learn a foreign language），動詞＋前置詞＋名詞（speak through an interpreter），副詞＋動詞（half under-
１１）コロケーションの定義については諸例があり，以下は，Woolardと Folseの例である：
・・・words which are statistically much more likely to appear together than random chance suggests（Woolard, 2000: 29）；
















Have you ever been to～?
Would you like to go out for～?






・・・there was a significant correlation between Taiwanese EFL learners’ knowledge of lexical collocations
and their speaking proficiency. However, no significant correlation existed between the subjects’ use of lexi-
cal collocations and their speaking proficiency. There was also no statistically significant correlation be-
tween the subjects’ knowledge and use of lexical collocations. The current study concluded that knowledge
of lexical collocations seemed to be a more significant indicator of speaking proficiency than the subjects’
ability to use lexical collocations (Hsu, Jeng-yih T., 2008: 181).
１２）コロケーションの分類については，例えば，James（1998: 152），Hill（2000: 63-64），Decarrico（2001: 293），Nekrasova
（2009: 650-651），等を参照されたい。
１３）似たような見解が Celce-Marcia（2001: 288）によっても示されている：
... words appear to be organized into semantically related sets in the mind, and thus the associations attached to a word will affect
the way that it is stored.
１４）チャンク（chunk = multi-word items）をコロケーションの１種とみなし，その学習の重要性について論じたものとして
は以下のような例が見受けられる：
... much of our supposedly original language use is, in fact, made of prefabricated chunks, much larger than single words（Lewis,
1996: 9）．
１５）この他，３２名の大学生を対象にした実験でコロケーション学習が発話の滑らかさや表現の正確さを含む口頭発表能力
（oral fluency）の向上に寄与することを報告している例もある（Boers et al., 2006: 245）：
... helping learners build a repertoire of formulaic sequences can be a useful contribution to improving their oral proficiency.

























































To optimize production, learners need accurately programmed lexical associations … vocabulary teaching
should make overt associations between semantically related words (Carter and McCarthy, 1988: 90).
語彙相互の関係として，既に第節で一部触れたように，統合的関係（syntagmatic relations）と選択的
関係（paradigmatic relations）がある（下図参照，Taylor, 1976: 67-68）。後者は語彙の品詞知識に関するも
のと言えようが，前者の統合的関係（syntagmatic relations）は語彙の統語素性に関する横のつながり（col-
locational links）を示し，語と語の結びつきのいわば相性の良さ（the company that words keep）を意味して




We may use the term node to refer to an item whose collocations we are studying, and we may then de-
fine a span as the number of lexical items on each side of a node that we consider relevant to that node.
Items in the environment set by the span we will call collocates.
コロケーション学習の困難は，上記の‘node’と‘collocates’との結びつきが比較的緩やかな場合で生ず
る。この点について，Nesselhauf（2003: 234）は，“collocations with a low degree of restriction are the most dif-
ficult kind of combinations for the learners.”と述べ，このような緩やかな場合の具体的な‘node’の例とし












The appropriate use and interpretation of multi-word items by L2 speakers is a sign of their proficiency,
…particularly with regard to the creative exploitation and manipulation of multi-word items… (Moon,
1997: 58).
The ability to deploy a wide range of lexical chunks both accurately and appropriately is probably what
most distinguishes advanced learners from intermediate ones (Thornbury, 2002: 116).
コロケーションの習得は目標表現を‘chunk’として記憶することで，認知（input処理）と検索・産出（out-
put）のプロセスを時間的に短縮し，また，‘native-like’を含む‘fluency’の育成に貢献するが，一方で，
学習者の記憶力への負荷も小さくない（Singlleton, 1999: 273 ; Nation, 2001: 320）。このため，コロケーショ
ンの使用場面を繰り返し設定し，実際に運用させる‘output’練習が必要になってくる。Wray（2002: 25）
はこの‘output’練習がコロケーションの定着に不可欠として以下のように述べている：
... the more often a string is needed, the more likely it is to be stored in prefabricated form to save proc-
essing effort, and once it is so stored, the more likely it is to be the preferred choice when that message









Louw（1993: 157）は簡単に，“consistent aura of meaning with which a form is imbued by its collocates”と述べ
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ant’‘unfavorable’‘irritation’）な‘SP’をもち，‘demonstrate’‘impressive’は‘positive’（＝‘pleasant’
‘favorable’）な‘SP’をもっている（Sinclair, 1991: 112）。‘Rife’‘recovery’‘commit’‘cause’（cause hap-
pinessは例外）は多く‘negative’な意味的印象を与え，‘bring about’は多く‘positive’か‘neutral’な意
味合いをもっている。このため，安楽死支持者は‘cause death’よりも‘bring about death’を好む傾向が
あるとされている（Louw, 2000: 137）。‘Set in’‘peddle’‘be faced with’は‘negative’な意味合いを含み
（Sinclair, 1991: 74-75; Sinclair, 1987: 155-156; Louw, 1993: 159），‘utterly’‘suffer’‘effect’‘commit’‘bent
on’も同じく‘negative’な意味合いをもって用いられることが多い（Louw, 1993: 160）。逆に，‘build up’
は他動詞として用いられると‘positive‘な響きを伝え，自動詞として用いられると‘negative’な意味合
いを伝えることが多いとされている（Louw, 1993: 171）。この他，‘career’‘provide’‘flexible’は‘positive’




もっている。固定表現としての‘per for the course’は間接的に不満を表す場合が多く，例えば，‘This is out
of order, which is par for the course.’のように‘negative’であり，また，‘plain sailing’は，‘It is not plaing
sailing.’のように否定語ともに用いられることが多く，‘SP’は‘negative’とみなされている。さらに，
‘come down with’は多く病名などを伴うため‘negative’であり，‘put through’は，例えば，‘put them through
















（pragmatic error）とは質的に異なるので注意を要する（Partington, 1998: 68; Zhang, 2009: 1-12）。
これ迄の内容を簡単にまとめて付言すれば以下のようになる。語彙の学習には，発音，綴り，意味（内
包，外延，‘SP’），統語（文法と品詞の概念を含む），形態，コロケーション，適切な語彙の使用域，等




等），‘aftermath’は多く‘negative’な‘SP’をもつとされている（Xiao and McEnery, 2006: 103-129）。
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chance, opportunity; doubt, suspect），‘homonymy’（同音異義知識：file），‘homophony’（同音多義知識：four,
flower; to, two, too），等も中・上級レベルでは学習の対照となってくる（Schmitt, 2000: 124-127, Henriksen,




ところで，語彙の記憶を助ける１つの手段として連想法 ―― 第節で触れた‘Keyword Method’でも学
習者の母国語と目標言語の語彙が活用されている ―― があるが，この法則については一般に以下の諸例が
よく知られている：類似法（big vs. huge, cap vs. hat, boat vs. ship，等），連続法（one, two, three…; first
(ly), second(ly), third(ly) … ; primary, secondary, tertiary … ; Sunday, Monday, … ; spring, summer, … ; January,
February, …，等），共起法（desk / table vs. chair, pen vs. ink, father vs. mother, brother vs. sister, nephew vs.









されている（Boers and Lindstromberg, 2005: 225-238; Lindstromberg and Boers, 2008: 200-222）： front-front
alliteration（fame and fortune, it takes two to tango, busy as a bee, head over heels, day dream, fit as a fiddle, hale
and heart, slowly but surely, practice makes perfect，等）； multiword repetition（damned if you do, damned if
you don’t; where there is a will, there is a way，等）； word repetition（again and again, step by step，等）；
 rhyme（a make or break situation, high and dry, have a thin skin, the early bird catches the worm, A stitch in
time saves nine，等）； front and back alliteration（knick-knack , tick-tock , resting is rusting, tip-top，等）；
 front or interior alliteration plus assonance（stop shopping, all roads l ead to R ome，等）； front alliteration
（turn tail，等）；	 front assonance（母音類音，odds on, aganst all odd，等）；
 front and interior alliteration
（pull one’s l eg，等）； front, non-front repetition（the sqeaky wheel gets the grease. sweep clean, fat chance,
high tide，等）； near alliteration（cover girl, f amily values，等）； stress pattern repetition（強弱強，peace’n




... most vocabulary is learned gradually through repeated exposure to new and known words in various contexts.
























No matter how many words we teach them directly, those words will constitute only a small fraction of
the words they will need to know, or that they eventually will require. They truly constitute a drop in the vo-
cabulary bucket. It doesn’t really matter a whole lot how many of those few words students learn, or how
well they learn them. What matters is how well they will go on learning long after they have exited from
our lives, as we have exited from theirs.
次頁の図（図－）は，これ迄，本論で述べてきた語彙習得に必要な能力・技能の構成要素について，
相互の関係を概観するため，簡略に図式化したものである（Craik and Tulving, 1975: 268-294; Laufer, 1988:
113-132; Schmitt, 2000: 129-137; Aitchison, 2003: 84-136）：
１８）ライティング学習が語彙習得に貢献することを論じたものとして，Coxhead and Byrd（2007: 134-135），Liu（2008: 129-
133），等があり，語彙の習得には‘output’練習が必要なことを示している。
因みに，各国の学習語彙数の比較（小学校～高校）は以下の通りである：日本 ３，０００語程度（中学約１，２００語 高校





















２０）語彙学習における多読の効用について論じたものとして，例えば，Thomas and Coady（1999: 181-193），Pidaga and Schmitt
（2006: 1-28），等がある。多読を実践する上での困難点についても言及がなされている。また，多読は書く技能（writ-
ing skills）の向上に貢献するとの指摘も見うけられる（Hafiz and Tudo, 1988: 4-13）。
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